ELATE Position Statement

Exploring, Incorporating, and Questioning
Generative Artificial Intelligence in English
Teacher Education

In this ELATE position statement, issued on November 21, 2024, the authors contextualize GenAl
as an issue of literacy, offering specific considerations for incorporating, addressing, and explor-
ing this technology in ELA teacher education. More broadly, the authors encourage us to question
how teacher education can navigate these increasingly complex technologies and the attendant

literacies while responding to the political implications of both.

As English language arts (ELA) teacher educators committed to growing
students’ passion for reading, writing, and thinking critically, we ac-
knowledge the impact that emerging digital technologies have on educational
practices. Generative artificial intelligence (GenAl) is one such technol-
ogy that has sparked both excitement and concern. GenAl, driven by deep
learning algorithms, enables machines to produce language that resembles
human-written text (Fitria, 2023). GenAl platforms, such as ChatGPT and
Gemini, have led to intense debate on various topics, including education,
health care, and ethics (Dwivedi et al., 2023). In education, GenAl can assist
in or perform a wide range of tasks, including writing, language transla-
tion, and lesson planning. However, concerns have been raised regarding
its potential to generate misinformation, exacerbate existing racial, gender,
and linguistic biases, extend and reinforce dominant social and economic
ideologies, and diminish the need for human interactions in communication
(Inclezan & Pradanos, 2023; Tacheva & Ramasubramanian, 2023). Striking
a balance between embracing the opportunities presented by GenAl and
mitigating its potential pitfalls is crucial (Chan, 2023).

Educators must stay vigilant and curious as GenAl platforms evolve.
Awareness of the affordances and constraints of the technology will allow
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educators to equip students with the skills necessary for recognizing biases
and reliable information (Ali et al., 2021). Teacher educators, especially, must
share in the challenge of disseminating informed knowledge about GenAl to
future teachers, particularly given NCTE’s commitment to addressing new
technologies and antiracism in tandem (NCTE, 2021). Specifically, teacher
educators should emphasize that it is vital to maintain a human-centered
approach to education, stressing the significance of human connections,
creativity, and critical thinking skills that cannot be replaced by GenAl
(Shneiderman, 2021; Young et al., 2024).

This statement is the product of two years of ongoing conversation,
writing, presentation, and productive, collaborative disagreement between
the 14 members of the NCTE Commission on Digital Literacies and Teacher
Education (D-LITE) Al working group and with teachers working in schools.
Members of the D-LITE commission previously authored NCTE’s Beliefs for
Integrating Technology into the English Language Arts Classroom |https://
ncte.org/statement/beliefs-technology-preparation-english-teachers/|
(2018), a position statement that deeply informs our approach to critically
exploring the use of new technologies in ELA teacher education classrooms.
We have all worked to critically and thoughtfully explore and incorporate
generative Al into our work with preservice and inservice teachers and have
published and presented on this subject in NCTE journals and conferences
(e.g., Moran, 2024; Nash et al., 2023; Turner et al., 2024). As GenAl is a new
technology, particularly in English education, we do not position ourselves
as Al experts but, rather, as scholarly explorers investigating this evolving
technology and drawing on our own and others’ ongoing research into digital
literacies in ELA classrooms and teacher education. We offer this position
statement with ten recommendations for incorporating, addressing, and
exploring GenAl in ELA teacher education.

These recommendations are meant as starting points, not endpoints.
We encourage teacher educators to mess around (Ito et al., 2010) with GenAl
and seek students’ input on what works. We also encourage teacher educa-
tors to learn about Al, to explore the way the physical technologies needed
for it to operate harm the planet, the economic imperatives that drive its
development and govern its corporate platform-holders, and the myriad
voices used without permission or left out of Al data corpuses (Crawford,
2021; Tacheva & Ramasubramanian, 2023). We encourage teacher educators
to explore Al in its totality, working and learning with and about it, and invit-
ing their students along for these journeys. We provide these statements as
informed, evolving beliefs with suggestions for practice, knowing they likely
will change as GenAl itself evolves. We offer these ideas as an invitation to
other teachers and teacher educators to think along with us.

159


https://ncte.org/statement/beliefs-technology-preparation-english-teachers/
https://ncte.org/statement/beliefs-technology-preparation-english-teachers/
https://ncte.org/statement/beliefs-technology-preparation-english-teachers/
https://ncte.org/statement/beliefs-technology-preparation-english-teachers/
https://ncte.org/statement/beliefs-technology-preparation-english-teachers/

>

160

English Education,V57 N2, January 2025

GenAl platforms are literacy technologies. They function in
tandem with their users’ literate abilities, meaning that users must
engage in reading, speaking, and writing in order to use GenAl
platforms. They are used to construct products (e.g., written words,
images, audio, videos) that have long been the purview of literacy
and English education scholars and teachers. Moreover, GenAl has
the potential to usher in drastic changes to teaching in general and
ELA, specifically. Learning the nuances of how Al operates can
help English teacher educators see beyond techno-utopian hype to
examine what is useful and/or problematic about GenAl. Exploring
GenAl critically with preservice and inservice teachers must be the
purview of ELA education.

ELA teacher educators cannot ignore Al technologies. While
educators may have varying levels of comfort or enthusiasm for
incorporating GenAl into their teaching practices, it is essential

to address and engage with these emerging technologies. Ignoring
GenAl’s existence and potential impacts would be a disservice to
students, as they are likely to encounter GenAl platforms and tools
in various contexts throughout their lives. Rather than avoiding the
topic altogether, educators should aim to foster critical discussions
and explorations of GenAl’s possible roles, affordances, limitations,
and implications within the context of literacy and ELA education.

GenAl literacy includes understanding how GenAl platforms
work. ELA teacher educators, preservice, and practicing teach-

ers need GenAl literacies, which refer to the ability to use GenAl
platforms and knowledge about how these platforms work, includ-
ing the statistical models they are based on, the human labor used to
train them, the way they predict text, and the kinds of outputs they
construct. Finally, GenAl literacies encompass critical awareness
regarding the varied cultural, emotional, and economic factors sur-
rounding GenAl (Beach et al., 2025; Leander & Burriss, 2020).

GenAl includes varied multimodal platforms. GenAl tools based
on large language models have shown the ability to imitate art,
music, and other compositions previously created by human artists
and authors, “thereby encroaching on humans’ monopoly on the
creative process” (Kirkpatrick, 2023, p. 21). GenAl-mediated forms
of multimodal composition are challenging existing expectations of
the multimodal creative process, aesthetics, and creative conscious-
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ness. As teachers and educators, we must consider what it means

to be a writer and creator and what it means to support our student
writers in an age of Al. While collaborating with Al platforms opens
new avenues for multimodal content creators, teachers, and teacher
educators will need to develop pedagogical and technological
competencies to promote and sharpen, rather than hinder, young

writers’ creativity and human voices.

» GenAl platforms can reproduce existing biases and preju-
dices that must be critically examined. Despite the perception
of neutrality, GenAl platforms can perpetuate and amplify existing
racial, gender, linguistic, national, and other biases and prejudices
present in their training data or underlying algorithms (Noble,
2018; Robinson, 2023). In addition, it is crucial for ELA educators to
critically analyze the outputs generated by GenAl, scrutinizing them
for potential biases, and engaging students in discussions about the
ethical considerations and implications of these technologies. By
examining the ways in which Al can reflect and reinforce societal
biases, educators can promote critical thinking, media literacy, and
a deeper understanding of the complex interplay between technol-

ogy and societal values.

» ELA teacher educators should facilitate their students’ situ-
ated practice with GenAl platforms. As GenAl continues to
unfold and proliferate, it is imperative for teachers—as learners
themselves—to practice low-stakes explorations of what it is, how it
works, and what it can mean in their teaching. To facilitate robust
pedagogical development, we encourage space for teachers to learn
beyond rigid institutional demands in order to benefit from play-
ful tinkering (Kim et al., 2023; McBride et al., 2023) with GenAl
technologies. This freedom to experiment and collaborate allows
teachers and students to embrace failure as a productive component
to learning.

» ELA teacher educators should not eliminate the productive
struggle of writing. Fears of GenAl being a tool of cheating have
led to policies that prohibit any use. This view takes agency away
from writers. Of course, GenAl can also supplant thinking; teacher
educators must help teachers critically explore how these platforms
can be used in ways that encourage the productive struggle of learn-
ing. Teacher educators can model practices that engage GenAl as a
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tool throughout a writer’s process to help shape, refine, or advance
writing. GenAl can serve in many ways as a cowriter that supports
process-oriented intellectual work.

Learning to read GenAl texts critically is crucial. Although writ-
ing with GenAl has received more attention in English education,
teachers and students must also learn to read Al-generated texts
critically. As discussed above, despite being machine-generated,
GenAl texts are not neutral, but reflect existing cultural biases.

The biases, inaccuracies, hallucinations, and ideology present
within Al-generated text can be subtle. Al can also be used to spread
deepfakes, non-consensual intimate imagery, and false information.
These factors create the need for Al-specific critical reading practic-
es. Earlier critical approaches to analyzing content, source, modali-
ty, and media of digital texts (Cohn, 2021; Turner & Hicks, 2015) can
be adapted and practiced as ELA teachers learn to critically analyze
GenAl texts with a mind to their unique factors.

ELA teacher educators must discuss and model ethical
practices when using GenAl. GenAl has sparked a number of
controversies related to the ethics of its development and use. Al

is trained through ethically dubious labor practices (Tacheva &
Ramasubramanian, 2023) and the hardware necessary to keep such
programs running requires high energy demands and water usage,
causing additional damage to the earth’s climate (Behizadeh et al.,
2024). GenAl also relies on human intellectual property being used
as training data without creators’ permission and can be used to
replace creators and artists in productive processes (Bozard, 2023);
artists have struggled with preventing Al platforms from scraping
their designs from the internet and imitating them in ways that
impact their livelihood. As teacher educators, it is important for

us to facilitate conversations that explore our entanglement in
these problems and help students make informed choices about
the use of GenAl.

Teaching with GenALl is still a human-centered process. Teach-
ing is messy, learning involves feelings, and we are increasingly un-
derstanding the value of so-called soft skills and the social-emotional
aspects of belonging to a classroom community. ELA educators can
help teachers explore the possibility of using GenAl in teaching
activities like lesson planning, activity design, or written feedback
(Hashem et al., 2023). Teachers may use Al to tweak existing unit
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plans or develop new ones, to create summaries of class notes or
reports of department meetings. Thinking about which assignments
Al could give useful feedback on, and where harm may be caused
through the hasty application of Al assistance, is an essential prac-
tice for teachers considering whether and how to use GenAl in their
teaching. ELA remains a humanistic discipline, even as GenAl and
other technologies increasingly mediate human relationships and
communications. Teaching with Al should provoke us to think about
what is valuable and necessary about the human relations that
underpin our teaching and our technologies of communication.

Conclusion

As with the many technologies that have preceded GenAl—from pencils, pens,
and paper to typewriters, word processors, and voice-to-text dictation—our
response to, implementation of, and instructional choices surrounding our
use of GenAl will be informed by empirical research and reflective practice.
We return to NCTE’s Definition of Literacy in a Digital Age |https://ncte.
org/statement/nctes-definition-literacy-digital-age| (2019), which reminds
us that “a literate person possess|es| and intentionally appl|ies| a wide range
of skills, competencies, and dispositions” and that “[t|hese literacies are in-
terconnected, dynamic, and malleable.” Just as teachers and students have
adapted and extended technologies to support ELA teaching and learning
in the past, based on principled judgment and the changing nature of the
tools and of ELA itself, so too will we learn to work with, extend, critique,
and—when necessary—resist GenAl in our various classroom contexts. Given
the rapidly changing nature of GenAl platforms, it is essential to recognize
that this work is ongoing and involves a necessary and continual evolution
of our approaches to curriculum, assessment, and teaching practice. In do-
ing so, we, along with our students, will learn how to engage with GenAl in
increasingly critical, ethical, and agentive ways—an endeavor, at heart, that
we see as truly grounded in humanity and creativity.
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